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PREFACE 
The development of vocational education in the United States 
has relied upon some sort of federal aid for the last one hundred 
years. Without the appropriations made by the government, vocational 
education would not be advanced to the degree it is today. The 
education of the workers in the United States has been very important 
to its industrial progress. 
Everyone should appreciate the vigor with which the leaders 
of vocational education have fought for those principles concerning 
the development of vocational education, for history has proven 
them to be correct. 
This paper describes the important legislation by the federal 
government concerning aid to vocational education. 
G. W. F. 
Charleston, Illinois 
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CHAPTER I 
INTRODUCTION 
Most people in the United States today know that vocational 
education has for many years, and still is, receiving federal 
aid for its function, growth, and development. Int when did the 
federal government first make appropriations for the development of 
vocational educqtion? What has been the thinking of the people 
toward federal aid to vocational education through the years? 
What problems have been encountered in getting federal legislation 
passed for aiding vocational education? How is vocational education 
being aided.by federal appropriations at the present time? 
The purpose of this study is to attempt to answer the above 
questions concerning the development of federal aid to vocational 
education. The paper will largely deal with the bills presented 
to Congress; the opposition to the bills; the nature of the bills; 
and appropriations made available by adopted legislation. 
The areas of vocational education, receiving federal aid, 
discussed in this paper are agriculture, home economics, trades and 
industries, and teacher education in these areas. 
There are many variations as to the meaning of Vocational 
Education. For the purpose of this paper, Vocational Education 
may be defined as a generic term whose scope embraces all kinds 
1 
of vocationally purposeful education such as industrial, home economics 
agricultural, commercial, mining, and so on. 
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CHAPI'ER II 
EARLY THINKING ON SCHOOLS 
FOR VOCATIONAL EDUCATION 
The tremendous economic expansion during the three decades 
following the Civil War made demands for vocational education of 
some sort in the public schools very evident. This forced the general 
educator to consider the problem and attempt some sort of a solution. 
This type of education for the "laboring classes" was appearing in 
the thinking of educators before 1845. The "era of reform" which 
was gaining momentum in the 1830's did IlD.lch to arouse the thought of 
"elevating the laboring classes 11 • The Manual Labor movement of the 
1830's and 1840 1s did IIDlch to prepare the way for education for 
vocational purposes. By the end of the first half of the nineteenth 
century, many educators and publicists were thinking in terms of 
a new type of education--an education to prepare youth for an 
occupational life in a definite manner. 
Many civic leaders and educators in the country were beginning 
to think about vocational education for farmers and mechanics by 
1845. It was being conceived that a person should receive schooling 
in his future occupation along with his general education. But the 
big problem was how to make this "new" type of training a part of the 
child's general education. 
In the years 1850, 1851, and 1853, Jonathan B. Turner of 
Illinois College delivered a famous address on "A Plan for a State 
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University for the Industrial Classes" said: 
All civilized society is, necessarily divided into 
two distinct co-operative, not antagonistic, classes--a 
small class, whose business it is to teach the true 
principles of religion, law, medicine, science, art, and 
literature; and a nu.ch larger class whose members are 
engaged in some form of labor in agriculture, commerce, 
and the arts. 
Turner classed the former as the professional class and the latter 
as the industrial class. He thought the industrial class, which 
makes up about 95 percent of the society, should be educated in their 
pursuits as the professional is educated in his pursuits. 
To educate the industrial class, Turner visualized a school 
which would relate the study of the physical sciences with the 
practical experimentations on farms. The school would also offer 
education in sciences, arts, commerce, mining, transportation, and 
government. The goal of such a school was to serve the working 
classes in the same manner the traditional college served the 
professional classes. 
Turner•s thinking and efforts are largely responsible for the 
action that created the land-grant schools under the Morrill Act.1 
lArthur Beverly Mays, "The Concept of Vocational Education in 
the Thinking of the General Educator, 1845 to 1945, 11 lhreau of 
Educational Research :J:hlletin No. 62, College of Education, University 
of Illinois (July 1, 1946). 
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CHAPTER III 
LEGISLATION SUPPORTING VOCATIONAL EDUC~TION 
FROM 1862 TO 1914 
First Morrill Act 
Early in the history of our country, Congress was flooded with 
requests, petitions and memorials asking for grants of land and 
money for educational or for charitable purposes. History tells 
that President Pierce vetoed a bill granting aid to States for a hospital 
for the insane. Senator Morrill 1s first bill asking for aid to agri-
cultural and mechanical education was vetoed by President fuchanan 
in 1859. In that bill, Senator Morrill contended that federal aid for 
agriculture was an imperative need. He stated before Congress in 
1858 that American agricultural cultivation was so defective that 
year by year the American soil is becoming poorer and that many 
foreign states support a population vastly larger per square mile than 
America maintains. Senator Morrill continued to say, 11The farmer and 
the mechanic require special schools and appropriate literature quite 
as much as any one of the so-called learned professions • • • • It 
is plainly an indication that education is taking a step in advance 
when public sentiment begins to demand that the faculties of young 
men shall be trained with some reference to the vocation to which 
they are to be devoted through life. 11 He also. inferred that a 
system of ,agricultural colleges would interfere in no way with the 
existing literary colleges. 
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When President Buchanan vetoed the bill in 1859, it was accom-
panied by his statement of six grounds for disapproval. Briefly 
stated below are the six reasons for disapproval: 
1. The bill was financially inexpedient at the time. 
2. It established a dangerous financial precedent. 
3. The bill would be prejudicial to the settlement of 
the new states which needed above all things actual 
settlers occupying small portions of land. 
4. The federal government had confessedly no constitutional 
power to follow it into the states and enforce the 
application of the fund to the intended objects. No 
control over the gift would remain after it had passed 
from the Government's hands. 
5. The bill would injuriously interfere with existing colleges 
in the different states in many of which agriculture was 
taught as a science. 
6. The bill was unconstitutional.1 
This bill vetoed by President Buchanan did not grant federal 
money but did allocate 6,J4o,OOO acres of public lands to the states 
for educational purposes. 
The unsuccessful attempt to pass the bill vetoed by President 
Buchanan in 1859 was soon followed by the introduction of a similar 
bill. Though Senator Morrill could not get enough votes to have the 
bill passed over the vetoj he was persistent in his objectives and 
waited until President Lincoln's administration before introducing 
the new legislation. Lincoln and Douglas had both made it known 
in their campaigns that they would back such a bill. President 
Lincoln signed the first of two Morrill Acts on July- 2, 1862. 
1David Spence Hill, Introduction to Vocational Education 
(New York: The Macmillan Company, 1920), 148-149. 
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The first Morrill Act had no educational plan. Though it was a 
wide open piece of legislation, it permitted the states to use 
10 percent of the funds received from the sale of public lands 
for buildings and equipment. Senator Morrill had foresight enough 
to realize that a good job could not be done without buildings and 
equipment, though he may not have had a concept for the type of 
education for which he was willing to fight., 
The signing of the Morrill or commonly known as the Land Grant 
Act gave the United States its most important piece of educational 
legislation up to that time. The Land Grant Act allocated JO,OUU 
acres of public land per senator and representative in Congress 
to provide colleges of agriculture and mechanic arts in the states.1 
Hatch Act 
After the Land Grant Act was adopted in 1862, Congress seemed 
to be more favorable to succeeding acts that were introduced. In 
1887, an act known as the Hatch or Experimental Stations Act 
was introduced to congress and adopted. This act appropriated 
$15,000 in money to each state to be used to establish experiment 
stations at agricultural and mechanical colleges. Although little 
governmental control of funds was permitted by the Hatch Act, a 
very definite purpose was made as to the uses to which the money 
could be put. The idea was that the Federal government aid state 
projects in education which might prove to be of national benefit.2 
1charles A. Bennett, History of Manual and Industrial Education 
Up to 1870 (Peoria, Ill.: Chas. A.-i3ennett Co., Inc., 1926), 358. 
2William P. Sears, The Roots of Vocational Education (New York: 
John Wiley & Sons, Inc., 193lr;-"126~. 
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The farmers and mechanics were not interested in moving away 
from home to attend college full time. The agricultural experiment 
stations resulting from the Hatch Act were provided to bring the services 
of the colleges to the farmer. Though this proved to be of more 
value to the practical farmer than the land-grant colleges were, it 
was not entirely successful. It was finally realized that the farmer, 
who is going to cultivate the land, must get his agricultural schooling 
in some other manner. This led to the development of the extension 
departments of the state colleges which will be discussed later 
under the Smith-Lever Act. 
Second Morrill Act 
In 1890, Congress adopted another act to aid vocational 
education. It was again the persistent work of Senator Morrill, 
for several years, which finally got the Second Morrill Act adopted. 
Senator Morrill had been satisfied with his accomplishments of 1862 
for a period of ten years. In 1872, however, he proceeded with a 
new effort to gain additional federal supoort for education. The 
Second Morrill Bill like the first was a land-grant act and revived 
basically the same objections and discussions characteristic of the 
first bill. Foremost among these were the expressed fears that there 
would be irregularities of distribution of land to the states and 
federal aid would become the entering wedge for a national system 
of education which would in turn interfere with the rights of the 
states.l The bill also brought charges of lame-duck colleges. The 
lJohn A. McCarthy, Vocational Education: America's Greatest 
Resource (Chicago, Ill.s American Technical Society, 19!:b), 21. 
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opponents who brought these charges said that just a few of the 
graduates of the agricultural colleges entered the field of farming. 
In other words, the colleges were not serving their purpose of producing 
scientific farmers. In many cases, the presidents of the land-grant 
colleges did not know clearly what they were doing. However, these 
same opponents would favor additional federal aid if it were extended 
to other types of colleges. 
As Senator Morrill was introducing his second bill, it was 
still evident that he exhibited a limited grasp of the educational 
program for which he was making a plea. He was advocating a program 
for the education of farmers and mechanics, but seemed to be talking 
about a program for engineers and mechanics. It was at this point 
that Senator Morrill was vulnerable for anyone who was prepared to 
oppose his educational program. Senator Morrill emphasized the 
importance of engineers, chemists, geologists, m1ners, surveyors, 
draftsmen, and others he thought necessary for the development of 
a busy country. He also mentioned the training of others for the 
profession of teaching. This talk was quite unrelated to his 
objectives of training practical farmers and mechanics. Such 
weaknesses on the part of Senator Morrill made the opposition 
seem so great to him that he changed the purpose of the bill and 
adopted a new title, "to rro"ri.de for the further endowment and support 
of national colleges for the advancement of general science and 
industrial education; and to establish an educational fund and apply 
proceeds of a portion of the public lands to the support of public 
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education. nl The new purpose of the bill seemed to a.rouse new 
opposition on the grounds that general education might succomb to 
federal control. Again Senator Morrill changed the purpose of the 
bill by eliminating the provisions for federal aid to the common 
schools. The successive bills seemed to be just as obscure in their 
objectives and failed to pass. In 1881, Senator Morrill introduced 
another bill to Congress and again he met with opposition. There 
were too many details such as examinations of reports, and controls 
by the Secretary of the Interior and the Commissioner of E:lucation. 
Senator Morrill was persistent, however, and the Second Morrill Act was 
finally signed by President Harrison in 1890. The Second Morrill 
Act authorized the application of a portion of the proceeds from the 
sale of public lands under the land-grants to the more complete 
support of the land-grant colleges, and for the benefit of agriculture 
and the mechanic arts. An annual increase of $1,500 was received by 
each state and territory. The $1,500 was to be supplemented by 
an annual increase of $1,000 until the year 1900. 
Adams Act 
The next important piece of legislation concerning federal aid 
to vocational education was the Adams Act. The Adams Act was 
adopted in 1906 increasing the annual payment for agricultural 
experiment stations, provided by the Hatch Act, from $15,ooo to 
$30,000. 
1Ibid.' 20-21. 
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Nelson Amendment 
Another act of Congress was passed in 1907 kno'Wll as the 
Nelson Annnendment. It increased federal aid to the states for the 
land-grant colleges from grants of $25,000 per state, annually, 
to $35,ooo, with increases each year of $5,000 until $15,ooo had 
been reached. After three years, the annual appropriation would be 
$50,ooo. A significant point about the Nelson Annnendment was that 
it extended the conditions for the use of the funds provided. A 
portion of the grants was to be expended in preparing instructors 
for teaching agriculture and mechanic arts. 
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CHAPI'ER IV 
LEGISLATION SUPPORTING VOCATIONAL EDUCATION 
FROM 1914 TO 1918 
Smith-Lever Act 
A bill lmown as the Agricultural Extension Act or Smith-Lever 
Act was adopted in 1914. The land grant colleges were giving pro-
fessional training in the agriculture trade but were failing to give 
the farmer who tilled the land any direct help. Farmers were not 
willing to leave home and spend four years in college. If the land-
grant colleges ·were to help the farmer, they Illl.st present their help 
12 
in the immediate comnru.nity of the farmers. In 1914, Senator Hoke Smith 
introduced a bill to congress which would help the rural people who 
could not attend an agricultural college. His bill stipulated that 
cooperative agricultural work shall consist of the giving of instruction 
and practical demonstration in agriculture and home economics to 
persons not attending the agricultural colleges. These people would 
receive information directly related to their occupation through 
field demonstrations, publications, and projects on the farms.I 
Four main points in the Smith-Lever Act are worthwhile noting: 
(1) The act aids in the diffusion among the people of the United 
States of useful and practical information on subjects relating to 
11. s. Hawkins, C. A. Prosser, and J. c. Wright, Development 
of Vocational :Education (Chicago, Ill.: American Technical Society, 
1951), 46-48. 
agriculture and home economics. (2) The extension work is to be 
done in connection with colleges. (3) Instruction and practical 
demonstrations in agriculture and home economics, sha.11 be given to 
persons not attending or resident in said colleges in the several 
communities. (4) Cooperation is demanded between the States, the 
Colleges, and the United States Department of Agriculture.1 
Federal appropriations began in 1914 with $480,000 or $10,0UO for 
each state in the Union. By the year 1925, the growth of agricultural 
extension training was so great that the total annual expenditures 
of the land-grant colleges in extension service alone rose from the 
original $480,ooo to $5,866,ooo annually. 
Federal Commission on National Aid 
to Vocational :Education 
During the period from 1862 to 1906, five acts were adopted 
by the federal government making general gifts, virtually without 
restriction, to land-grant colleges for professional education of 
college grade in agriculture and the mechanic arts. Not one cent, 
however, was provided for the training of American workers for the 
farm, the shop, or the home. The year 1907 might be regarded as the 
beginning of organized movement for federal aid for vocational 
education for less than college grade. Various bills were introduced 
prior to this time to help workers but failed to be adopted. The bills 
that failed to pass include: 
1Hill, op. cit. 152. 
1. The Livingston Bill (1906) appropriating $10,000 
annually for each agricultural high school in a 
rural congressional district. 
2. The Adamson Bill (1906) appropriating $2,500 
annually for a branch experiment station at each 
of such agricultural high schools. 
3. The Davis-Dolliver Bill bearing in its final 
form, the explanatory title: 11A bill to cooperate 
with the state in encouraging instruction in 
agriculture, the trades and industries and home 
economics in secondary schools; in preparing 
teachers for those vocational subjects in state 
normal schools; and to appropriate money therefor 
and regulate its expenditure.nl 
Many people think the failure of the Davis-Dolliver Bill 
was due to Senator Dolliver 1s death. The bill seemed to be hopeless 
and failed to pass after the Senator's death. After Senator Dolliver•s 
death, the bill was taken over by Senator Carrol S. Page and William 
B. Wilson of the House of Representatives, and became known as the 
Page-Wilson Bill. This bill met the same defeat as the Davis Dolliver 
Bill but out of it came eventual victory. 
A deadlock arose between supporters of' the Page-Wilson Bill, 
providing federal aid to industrial, agricultural, and home economics 
education in secondary schools, and supporters of the Smith-Lever 
Bill, providing federal aid for the extension training of farmers and 
their families in agriculture and home economics. The supporters 
of both groups seemed to support the common cause of making practical 
education for working people democratic. The bills did not compete 
for the same appropriation, the same courses, or for the same students. 
A deadlock lasted for three years with a Republican Senate refusing to 
lHawkins, op. cit. p. Bo. 
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vote favorable for the Smith-Lever Bill and a Democratic House voting 
against the Page-Wilson Bill. The best explanation for the deadlock 
seemed to be that the supporters of each bill feared that only one 
bill could be passed. After the congressional election of 1913, with 
the Democrats gaining a small majority in the Senate, Senator Smith 
still found it difficult to secure a senate majority for the Smith-
Lever Bill. However, the Smith-Lever Act was adopted in January, 
1914 and the same day the Page-Wilson bill was defeated. On the same 
day, action was taken on the two bills. Senator Smith made a resolu-
tion creating a commission to study the unsolved problems of the 
Page-Wilson Bill. The resolution was unanimously adopted by" the 
Senate and approved by" the President in January, 1914. The resolu-
tion authorized the President to appoint a commission composea of 
nine members. The resolution defined the duties of the Commission 
and set the time at which a report with recommendations was to be 
submitted. It appropriated funds to meet the expenses of the 
Commission, and regulated the use of the funds. Thus the Federal 
Commission on National Aid to Vocational :Education was established 
in Jarmary, 1914 with the following nine members: Senator Hoke 
Smith, Chairman; Senator Carrol s. Page; Representative D. M. Hughes; 
Representative s. D. Fess; John A. Lapp; Flourence Marshall; Agnes 
Nestor; Charles A. Prosser; and Charles H. Winston.l 
Smith-Hughes Act 
On June 1, 1914, the Commission on National Aid to Vocational 
Education submitted a two-volume report of almost 500 pages to 
lMcCarthy, ~· cit. 29. 
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Congress. The report covered virtually every phase of the many 
problems involved in a comprehensive study of national aid to the 
states for the new education. The final portion of the report 
was a chapter entitled "Proposed Legislation", which resulted in a 
bill embodying the recommendations of the commission concerning 
federal aid to the states for vocational education. Submission 
of the report ended action during the sixty-fourth Congress (1914). 
There was no attempt made to have the report considered, but plans 
were laid for a vigorous attempt to pass a bill providing federal 
aid for vocational education by the sixty-fourth Congress (1915). 
The full report was printed and given wide circulation in the mean-
time. It became evident that the recommendations had the support 
of the public. Following traditional procedure, the Commission's 
proposed bill was referred to Senator Hoke Smith of Georgia, chairman 
of the Senate Committee on Education, and to Congressman Dudley 
M. Hughes, chairman of the House Committee on Education. Both 
men had been members of the Commission. They were supporters of 
free public vocational education, and were skilled in congressional 
procedure. 1 The Smith-Hughes Act was given careful consideration 
in its development. It faced many hearings before Congressional 
Committees. However, Congressmen Smith and Hughes had much less 
lHawkins, ~._cit. 82. 
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trouble in getting the legislation, which they sponsored, through 
Congress than did Senator Morrill almost seventy years earlier. 
Almost three years after the Commission had submitted its 
report, in February, 1917. President Wilson signed the Smith-Hughes 
Bill. Perhaps the passage of the Smith-Hughes Act was not so difficult 
because the need for federal aid was based upon factual evidence 
secured through a National Commission which had representatives 
from the fields of education, labor, and employers. Also, at the 
time there was a more general appreciation for the need for vocational 
education. 
The purpose of the Act was set forth in clear, concise language. 
The first purpose was "to provide for the promotion of vocational 
education11 a purpose which it has served well. Other purposes of the 
Act were 11to provide for cooperation with the states in the promotion 
of such education in agriculture and the trades and industries; to 
provide for cooperation with the states in the preparation of 
teachers of vocational subjects; and to regulate the expenditure of 
money appropriated for this purpose. 111 Probably the most important 
purpose of the Act was the last purpose. It provided for the appro-
priation of money and regulation of its expenditure. Lawmakers 
have been known to pass legislation which provides for everything 
but the actual appropriations to make the legislation effective; 
but this was not the case when Congress passed the Smith-Hughes Act. 
The appropriations were definite and were provided with due 
lMcCarthy, op. cit. 39. 
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consideration of the problems involved in getting a new program a 
successful beginning. 
The Sndth-Hughes Act was the culndnation of 
an evolution in national appropriations for vocational 
education. Beginning with the Morrill Act of 1862, 
the Federal Government has, by successive acts--the 
Hatch Act, the Second Morrill Act, the Adams Act~ 
the Nelson Amendment, the Sndth-Lever Act, and the 
Sndth-Hughes Act--gradually found a sound philosophy 
and policy in the use of national money for vocational 
purposes. The Morrill Act imposed few conditions in 
the use of money by states. The Sndth-Lever Act 
imposed many conditions. It is safe to say that the 
Sndth-Hughes Act is the most exacting of all these 
enactments in its requirements upon the states in 
the use of federal money.1 
The Federal Board for Vocational Education 
The Comndssion on National Aid to Vocational Education 
recommended an agency to carry out the program of federal aid to 
vocational education. Consequently, when the Smith-Hughes Act was 
adopted in 1917, such an agency was created. The agency was named 
the Federal Board for Vocational Education. Membership on the 
Board was made up of the secretaries of the Departments of Agriculture, 
Commerce, Labor, and the Interior. The Commission chose the above 
departments to be represented on the Board because of their intimate 
relationship to the various phases of vocational educn.tion. The 
Board also was assigned three lay members, representing, agriculture, 
labor, and industry. The Board began to function immediately, 
and steps were taken by the states to secure acceptance of the 
provisions of the Smith-Hughes Act. The Federal Board for Vocational 
Education administered the Sndth-Hughes Act and acts sup-elementary 
lHawkins, op. cit. 122. 
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to it from July, 1917 to October, 1933. During this time, the 
program was extended to the territories of Hawaii, Alaska, and 
Puerto Rico. 
The Federal Board for Vocational F.ducation functioned for 
fourteen years before any serious threat was made to destroy 
this type of federal assistance. The movements to abolish federal 
aid to vocational education started as an econonv move in 1931. 
Because of the fate of the econoIJ\V at that time, President Hoover 
advised Congress that efforts must be made to reduce Government 
expenditures. The Econoll\V Commission was organized in 1932 with the 
duty to reduce government expenditures. Included in the proposed 
savings was the elimination of federal aid for vocational education 
which was to be accomplished by gradual reductions. The popularity 
of federal aid had become so great, however, that the section was 
stricken out of the Econonw Bill. Though the funds for vocational 
education were saved, there were other dangers ahead. Congress began 
to question the permanent continuing appropriations. Several of the 
appropriations were recommended for elimination and eventually were 
exempted. Among these were the appropriations for land-grant colleges 
and agricultural extension activities. 
President Hoover in 1933, transferred the administrative duties 
and functions of the Federal Board for Vocational Education to the 
Department of the Interior. Later in the year, Harold Ickes, Secretary 
of the Interior, transferred all the powers of administration of 
vocational education to the Office of F.ducation. This action represented 
the beginning of the end for the Federal Board for Vocational Education. 
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It caused the Board to lose its identity and eventually its powers 
were submerged and restricted.l This was a great blow to vocational 
education but not all was lost. The Smith-Hughes Act continued 
to function and was supplemented by several subsequent acts. 
1McCarthy, ~· cit. 58-61. 
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CHAPTER V 
FEDERAL AID SUPPLEMENTING THE 
SMITH-HUGHES ACT FROM 1929 TO 1950 
The Smith-Hughes Act often has been described as a milestone 
in educational progress; but it did not satisfy all of those who had 
an interest in the further development of vocational education. 
Three separate pieces of legislation developed which provided increased 
federal aid for vocational education between the time of the passage 
of the Smith-Hughes Act and the George-Barden Act, which is the 
present federal legislation which supplements the Smith-Hughes Act.l 
George-Reed Act 
After ten years of progress, under the funds made available 
through the Smith-Hughes Act, agricultural and home economics leaders 
urged Congress to enact new legislation which would increase federal 
aid to these two services. Senator George of Georgia introduced a 
bill in 1927 to provide for the further development of vocational 
education in the several states and terrirories. A companion bill 
was introduced in the House in 1928 by Congressman Reed. These 
two measures were given the usual hearings and discussions for one 
year and signed by President Coolidge in 1929 as the George-Reed 
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Act.l This act was a temporary means of extending federal aid with 
a specific time limit. Each appropriation was for five successive 
years. By this method, Congress could authorize annual appropriations 
without making such appropriations permanent. The time limitations 
on the George-Reed Act stimulated the movement for new and more 
permanent legislation for additional federal funds. 
George-Ellzey Act 
The George-Ellzey Act was in the planning stages shortly after 
the George-Reed Act went into effect. This was because the leaders 
in vocational education did not want a lapse of federal funds created 
at the end of the five year George-Reed Act. So again, in 1934, 
Senator George, of Georgia introduced a bill in Congress to provide 
for further development of vocational education in the several states 
and territories. A companion bill was introduced in the House about a 
week later by Congressman Ellzey, of Mississippi. The George-Ellzey 
Act passed the House and Senate and was signed by President Roosevelt 
in 1934. The appropriations of the George-Ellzey Act were extended 
for the salaries of teachers, supervisors and educators in the 
fields of agriculture, home economics, and trades and industries. 
Originally the purpose of the George-Ellzey Act was for permanent 
appropriations but when the act was adopted, Congress had limited 
it to three successive years only. 
1Hawkins, op. cit. Lo6. 
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George-Deen Act 
Before the George-Ellzey Act expired, the leaders of vocational 
education were again preparing for legislation for continued federal 
aid for the development of vocational education. In 1935, two years 
before the expiration of the George-Ellzey Act, Senator George of 
Georgia introduced a bill to provide for the further development of 
vocational education in the several states and territories. Shortly 
thereafter, Congressman Deen introduced a bill to the House having 
the same title as the bill Senator George introduced to the Senate. 
Congress finally passed and approved the George-Deen Act in 1936. 
The George-Deen Act was treated differently by Congress than its 
predecessors in that no time limit was placed on the appropriations 
of the bill. 
The generous appropriations of the George-Deen Act furthered the 
development of vocational education in such ways as; reimbursement of 
salaries of teachers, supervisors, and directors, and for the train-
ing of teachers, superviso~s, and directors of agricultural, trade 
and industrial, and home economics subjects. In all, the George-
Deen Act authorized a total of $15,147,496 in one way or another 
to the further development of vocational education.l 
George-Barden Act 
In less than five years after the adoption of the George-
Deen Act, vocational educators were again busy planning for legislation 
which would make necessary appronriations for further development 
lMcCarthy, op. cit. 73. 
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and expansion of vocational education. Again Senator George of Georgia 
sponsored a bill for the Senate, and Congressman Barden of North 
Carolina introduced a conpanion bill to the House. After many 
conferences and revisions of plans, the George-Barden Act was 
introduced to Congress. The purpose of this act was to amend the 
George-Deen Act of 1936 and was to provide for further development 
of vocational education in the several states and territories. 
The total proposed appropriation under this bill was approximately 
$100,000,000. The George-Barden Act was signed by President Truman 
in 1946. In effect, this act eliminated the George-Deen Act but the 
Smith-Hughes Act continued to be recognized as the basic act for 
federal aid to vocational education. "Therefore, at the present time, 
all federally aided vocational programs in the several states, the 
island of Puerto Rico, and the District of Columbia operate under 
the provisions of two pieces of federal legislation--the Smith-
Hughes Act, and the George-Barden Act. 111 
lMcCarthy, ££• cit. 75. 
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CHAPI'ER VI 
SUMMARY 
Realizing the need for Vocational Education received public 
attention in the early lBOO•s. The "era of reform11 and the Manual 
Labor movement of the first half of the nineteenth century were 
contributing factors in vocational education, which received attention 
by the public. Many occupations were becoming more technical, 
and the educators began to realize that youth should be prepared 
to meet the demands of such jobs. This led to the problem of how 
to make vocational education a part of the child's general education 
and also how such a program would be supported financially. 
In the early 1859 1s, Jonathan B. Turner made several public 
speeches concerning his views on vocational education. He said the 
working class deserved an education in their vocational pursuits 
the same as the professional class is educated in his pursuits. The 
influence of the Turner speeches was great among the educators and 
publicists. This influence led to the eventual passage of the 
Land-Grant Act of 1862 introduced by Senator Morrill of Vermont. 
From 1887 to 1907, several subsequent bills were adopted providing 
federal aid to vocational education. The working class, however, 
was not the group that received the most benefit from federal aid 
up to 1907. Appropriation had been largely for college level education. 
In 1917, with the adoption of the Smith-Hughes Act, vocational education 
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of less than college grade was aided by the Federal Government. 
The several subsequent acts supplementing the Smith-Hughes Act have 
provided additional funds for vocational education of less than 
college grade. In 1946, the George-Barden Act was adopted. It 
is now the only piece of legislation supplementing the Smith-Hughes 
Act. 
At the present time, the Smith-Hughes Act and George-Barden 
Act constitute the feder~ legislation aiding vocational education. 
It can easily be realized that vocational education would not be 
developed to the extent it is today without the support it has 
received from the Federal Government in the past one hundred years. 
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